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INTRODUCTION

All children are born with an innate drive to play, and are eager to explore the world around them. They

learn more and develop at a greater rate from birth to five years old than at any other time in their
lives.  Development does not happen by itself, however; it depends on each unique child having
opportunities  to interact in warm, positive relationships and enabling environments. Our Core Principles are
taken from the  four distinct and fundamental guiding principles in the Early Years Foundation Stage
framework. Our suggestions  within each one are designed to provide guidance on how to shape and offer
the most effective practice and  provision to have the greatest impact on young children’s learning and
development. Please note that in this  document the word “parents” refers to parents and other carers.

THE IMPORTANCE OF PLAY



Play is a universal activity; in every country of the world, children will play. Most children play impulsively and

instinctively and it is through play that they will develop cognitively, linguistically, physically, socially
and  emotionally. Children can explore, develop and represent learning experiences that help them to make
sense of the world when within a secure environment that offers challenge and with effective adult support.
In  addition they can practise and build up concepts and skills, learn how to take risks, make mistakes and
solve  problems, how to stick to boundaries and follow rules, how to think creatively and imaginatively and
how to  communicate with others as they investigate, work through ideas, experiment, compromise and
make decisions.  In the Early Years we offer a balance of child-initiated and adult-led activities and by using
our professional  judgement and our knowledge of our children we can decide what the balance should be.
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CORE PRINCIPLE 1:
THE UNIQUE CHILD

EARLY YEARS CORE PRINCIPLES

Children develop at their own rates and in different ways physically, emotionally, socially, cognitively and

linguistically. Whilst these aspects are often considered separately, each area of development influences  all
others. Knowledge of the ways in which children learn, building on what they already can do, and  recognising
that there will be different starting points for each individual, are key elements to understanding each  child.

In addition it is important that we recognise the specific strengths, interests and needs in every child, and
that we can identify the next steps necessary for that pupil to move their learning and development forwards.
Whatever your provision is, be it for 2 year olds in a Nursery class or 5 year olds in Reception, it is important

to  recognise the building blocks that have been put in place before, and to ensure that these foundations are
secure  before children can move on developmentally. What children can do is the starting point for learning.

1.1 CHILD DEVELOPMENT

• Understand the processes and sequences involved in children’s growth, development and

learning. • Acknowledge that young children learn in different ways, recognising that learning is a
process that  cannot be rushed.
• Support children to develop a positive sense of who they are which will lead to the development of

a  positive self-image.
• Be aware that young children’s attitudes and dispositions to learning are strongly influenced by the

responses from those around them. Immediate feedback or praise lets the child know what they
have done well and shows that you value their efforts. The child who receives little or no response
will  eventually give up in trying to initiate a conversation or persevere at a challenging activity.



1.2 INCLUSIVE PRACTICE

• Personalise provision offering support specific to individual needs, including those with English as an

additional language, special educational needs or disability and children who are more able. • Identify any
additional needs quickly and implement appropriate intervention and support in the learning  process so
they can progress well in their learning.
• Help children to recognise their own unique strengths and qualities and the characteristics they share

with their peers as well as celebrating the things that make them different.
• Value children as unique individuals and respect diversity. Actively promote equal opportunities and

anti-discriminatory practice, ensuring that all children, families and practitioners feel included, safe and
valued. Avoid racial or gender stereotyping and challenge expressions of prejudice or discrimination.

• Support children to build positive relationships with others, modelling how to take turns and
play  cooperatively and collaboratively.

1.3 KEEPING SAFE

• Allow children to do what they can, help them to do the things they cannot quite manage by
themselves  and finally do things for them they cannot do for themselves.

• Help children to understand how to play safely and appropriately by talking about personal safety,
risks  and the safety of others.

• Demonstrate clear and consistent boundaries and be reasonable with expectations. • Provide
children with good role models to show how to behave in a variety of situations; they will learn  from
those around them including other children and adults.
• Listen to what children tell you, and act on non-verbal signals from them, especially from children who

are unable to voice their anxieties. Always follow up any concerns, however insignificant they may
seem  to you: there may be a bigger picture.
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1.4 HEALTH AND WELL-BEING

• Offer care, nurture and learning opportunities that match the needs and interests of the individual

child. • Provide opportunities for children to explore, play and learn in a safe and secure environment. •
Build children’s self-confidence and independence by having rules and routines in place that they can
understand and follow .
• Understand that children’s physical health is an integral part of their social, emotional, mental

and  spiritual well-being.
• Recognise the signs of child abuse and neglect and know what to do and who to consult if there is a

cause for concern.

WHAT ARE SOME TYPICAL FEATURES OF THE UNIQUE CHILD BEING

ACKNOWLEDGED? • Dialogue between school and home is always respectful

• Staff are consistent with rules and routines

• Praise is given for effort as well as achievement so children develop positive attitudes about
themselves  as learners

• Adults listen carefully to what a child is trying to say and give them time to think about what they



want,  rather than jumping in to help by making decisions or finishing sentences for them.

WHAT MIGHT WE SEE IF THE UNIQUE CHILD IS NOT RECOGNISED?

• Each child’s interests, strengths and needs are not considered

• Children are not given opportunities to take risks

• Inconsistency with rules and routines

• Children will appear passive with low energy, unfocussed, with no motivation, or in contrast may
appear  over-boisterous and non-compliant as needs are not being met.
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CORE PRINCIPLE 2:
POSITIVE RELATIONSHIPS
EARLY YEARS CORE PRINCIPLES

When children start in a nursery or reception class for the first time, they will already have made

enormous steps in learning. Parents will have played a crucial part in this process through the
things  that they have talked about or the experiences they have provided, and they will continue to have a
considerable influence throughout their child’s life. If home and school work together this will have a positive
impact on children’s learning and development. A healthy child will establish strong bonds with a number of
key  care givers in their lives, and the quality and consistency of relationships in all aspects of school life are
important  for shaping children’s views of themselves and others. We should not underestimate the impact
adults in school,  parents and the wider community can have on children’s learning and development.

2.1 RESPECT FOR EACH OTHER



• Support children who find it difficult to initiate interactions or take turns with their peers, showing
them  how to play positively with other children.

• Adults’ behaviour towards each other and with parents should be a model for mutual courtesy
and  respect.

• Encourage children to value aspects of their own lives and those of other people.

2.2 PARENTS AS PARTNERS

• Communicate regularly with parents about their children’s progress and development ensuring that
communication is a two-way process between home and school, actively encouraging them to
contribute  towards the learning journey.

• Recognise that parents will have a vast amount of knowledge about their children. Value what they
tell  you about the way in which children behave and learn at home.

• Offer parents practical strategies, tips and resources to support their child’s behaviour, learning
and development at home. A successful partnership between home and school enables parents
to  understand how best they can contribute to and support their child’s education.

• Ensure that all parents are listened to, respected and feel included.

2.3 SUPPORTING LEARNING

• Get to know children and discover what they say, what they do, what they know and what they
are  thinking so you can tune into their learning and development needs.

• Motivate children to concentrate and to persevere at activities rather than giving up. . • Model being a
learner by actively listening when children are talking, taking turns in the conversation and  showing
respect for what a child has to say. Conversation relies on both sides being engaged and willing  to
contribute.
• Help children build on prior learning by pitching activities at a level that is demanding but still within

their  grasp.
• Model and teach social and emotional skills when you help children care for equipment, and show

them  how to negotiate over the use of resources.

2.4 KEY PERSON APPROACH

• Ensure that each child is assigned a key person who will become an important secondary attachment in

that child’s life. Having a key person will ensure that the child feels safe and secure. • Enable each key
person to tailor the care and learning opportunities to meet that child’s needs, to help  the child settle
and to build a relationship with the parents.
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WHAT ARE SOME TYPICAL FEATURES OF POSITIVE RELATIONSHIPS?

• Adults who recognise the right moment to intervene to move children’s learning on, by asking a
question  or joining in with the activity.

• Staff who maintain a professional distance with parents, while working in a close effective
partnership  with them

• Parents feel valued, reassured, are listened to and supported, and feel that communication
between  home and school is strong.

• Parental involvement is promoted and celebrated, taking into account individual skills, cultures
and  beliefs.

WHAT MIGHT WE SEE IF RELATIONSHIPS ARE NOT POSITIVE?

• Adults who do not listen to or act on children’s views because they are different from their own. •
Adults who find it difficult to build up a positive relationship with a specific child and openly show it.
• Communication barriers between school and parents restrict sharing of information, learning,
development and individual needs or actions.
• Parents are not given opportunities to make informed decisions about their children or to share

concerns or opinions.
• Adults do not engage with children, or enhance learning, by either performing more of a supervisory

role  or interfering unnecessarily in the activity.
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CORE PRINCIPLE 3: ENABLING ENVIRONMENTS

WITH TEACHING & SUPPORT FROM ADULTSThe

environment is more than just the physical outdoor and indoor space because it contains the feelings of

the children, parents and staff who each form part of it. This “emotional environment” refers to the
whole  atmosphere of a classroom and is a measure of the “feel-good” factor. Children who feel emotionally
safe  and secure will be able to explore, investigate, plan and make their own decisions and hypotheses, using
the  resources that they can see, touch, manoeuvre or manipulate in the physical environment. Effective
practice is all  about ensuring that children get optimum benefit from their experiences in Early Years. This
can only be achieved  when adults work together to get to know the children so that they can support their
play, development and  learning.

3.1 OBSERVATION, ASSESSMENT AND PLANNING

• Observe children as part of your daily routine, being mindful to watch and listen carefully
before  intervening.

• Documented observations are only one part of the assessment jigsaw rather than the biggest piece.
Through ongoing observations you will recognise not only what the children are learning but also
how  they are learning.

• Check that assessments are manageable, meaningful and moving the children’s learning on (3Ms).
They should not require prolonged breaks from interacting with children nor excessive paperwork
and  gathering evidence.

• Analyse your observations and day-to-day interactions with children to help you make informed
decisions about what a child needs next. Trust your knowledge of children and use your own
experience  and instinct about what is considered ‘typical’ child development.

• Plans need to be flexible. Children learn from everything in the world around them, even things you
had  not anticipated such as an overflowing sink or a spider in the classroom.

3.2 SUPPORTING EVERY CHILD

• Use the experiences and knowledge that children bring from home as the starting point for their
learning, such as their family, home events, outings and interests.

• Provide different learning opportunities for individual children or groups who may need extra support
or  greater challenge.

• Promote equality and positive attitudes towards diversity by providing multicultural books, posters

and  resources that promote positive images of different races, cultures, ages, abilities and genders. •
Understand that some children may need extra support to express themselves or self-regulate.

3.3 THE PHYSICAL ENVIRONMENT

• Provide high quality, stimulating resources that are accessible and relevant to children’s interests, so
that  they can express their ideas, develop creative thinking and extend their vocabulary across the
whole  curriculum. High-level attainment comes from high-level engagement, so offer rich
opportunities which  will motivate, excite and engage them in play.

• Encourage children to help to plan purposeful activities and the layouts in the indoor and outdoor areas,
and to help to keep the learning environment tidy; “choose it, use it, put it away”. Where possible,
enable  children to move freely between the inside and the outdoors.. Remember clothing is the
barrier to  learning outside, not the weather!

• The thought processes that go on in a child’s mind when they are engaged in activity, are a valuable
part  of learning and development. Ensure that the experiences you offer focus on process rather than
the  end-product.

• When displaying children’s work remember that they need to be able to see it to feel pride in their
contribution to the learning environment. The height of the display is crucial, so where possible it



needs  to be at their eye-level.
• Reflect cultural diversity through resources, displays, books, music and instruments, songs and games.
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3.4 THE EMOTIONAL ENVIRONMENT

• Teach children ways to talk about, name and express their feelings appropriately. Being able to
name  feelings is very important as part of classroom culture. “Name it to tame it!”

• Remember the importance of relationships in developing the child’s sense of self and their
understanding of how to interact appropriately with others. This includes relationships between
adult  and child, adult and adult, and child and child.

• Support children to understand the feelings and behaviours of others, and how to resolve conflicts in a
positive way.

3.5 THE WIDER CONTEXT

• Involve parents from the start,
offering

home visits, stay and play
sessions
and/or encourage them to stay
with
their children while they settle, as
appropriate.

• When children attend other
settings,

including childminders, try to
share
what you know with each other.
This
will not only help to inform
planning
and enhancing provision based
upon the children’s interests and
developmental milestones, but
also
could provide additional evidence
if
you believe the child may benefit
from
support from other professionals/
agencies.

• Involve children in learning experiences
which take them into the surrounding
community, such as walking to the post
box or local shops

• Invite members of the local community
such as a Community Police Officer
or Vicar into school to talk about their
roles, or draw on the expertise of
parents in their line of work too.

WHAT ARE SOME TYPICAL FEATURES OF AN ENABLING ENVIRONMENT?

• Children can be observed exploring and playing with high levels of involvement.

• Adults are observant, responsive, flexible and enthusiastic.



• Provision and learning opportunities are planned with high potential in mind that stimulate and
extend  learning.

• Classroom and outdoor layout and high quality open-ended resourcing promote independent and
sustained play.

• Children’s learning experiences stretch out into the school community, local community and beyond.

WHAT MIGHT WE SEE IF ENABLING ENVIRONMENTS ARE NOT RECOGNISED?

• Planned activities are repetitive, passive and closed, not taking into account the age, stage or needs
of  the children. Focus is more on the end product than the learning process

• Provision layout is restrictive and limits children’s imagination and independence to

self-source. • Environments do not support nor promote a state of calm or emotional stability.

• The environment offers a limited range of learning experiences and resources, nor does it promote
close  collaboration with the families who attend and the community it serves.
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CORE PRINCIPLE 4:
LEARNING AND

DEVELOPMENT
EARLY YEARS CORE PRINCIPLES

All seven areas of learning and development in the EYFS are interconnected and together make up the

knowledge, skills and experiences appropriate for children as they grow, learn and develop. The
three  prime areas are particularly crucial as they lay the foundations for children’s success in all other
areas of  learning and life. While children will need to be taught new skills and knowledge, this should
always be balanced  by opportunities for them to apply, practise and consolidate their new learning
through a richly resourced  environment, inside and out. Young children are active learners and they need
opportunities to explore and  develop an understanding of themselves and the world in which they live,
supported by knowledgeable,  interested and sensitive adults.



4.1 THE CURRICULUM
• Ensure a highly ambitious, balanced and rich curriculum is relevant to children’s starting points and

community context, and builds on what they can already do. Depth in early learning is much more
important than covering lots of things in a superficial way. However, narrowing the curriculum will have
the  greatest negative effect on the most disadvantaged. It is all about balance.

• Develop a curriculum that offers relevant and appropriate coverage, content, structure and sequence in
the seven areas of learning, to ensure children’s learning needs are met and they make progress from
their  starting points. Where are the children now? Where do we want them to get to? How are we going
to get  them there? Careful sequencing will help children to build their learning over time.

• Ensure planned and purposeful activities inside and out, provide opportunities for teaching and
learning,  building on what the children did and learned yesterday, and practising it today.

• Develop, consolidate and deepen knowledge and understanding in all areas of learning through
direct  teaching plus a wide range of play-based first-hand experiences.

• Revisit and re-evaluate your curriculum regularly and reflect on if it focuses on your children’s needs
and  interests. If necessary, adapt activities, questioning, conversations and resources to help shape a
child’s  own way of gaining the knowledge, skills and behaviours they need to make progress.
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4.2 THE ROLE OF THE ADULTS

• Communicate regularly with parents about their children’s progress and development ensuring that
Remember that learning and development thrive when young children have secure, positive
relationships  with adults who are knowledgeable about how to support their needs.

• Provide open-ended experiences and resources that will encourage children to explore, experiment,

observe, solve problems, predict, think, reflect, make decisions, and discuss what they have learned. •
Build a link between existing knowledge and new knowledge by scaffolding children’s thinking and
understanding, offering the right help at the right time in the right way. Offer hints or prompts, model
and demonstrate, ask open ended questions or break tasks into smaller chunks if children are stuck. •
Model language to children, introduce new vocabulary, extend their phrases or provide a descriptive



commentary while they play.
• Have high but realistic expectations of what children can achieve. The lack of parent engagement is not

an excuse for a child who is starting to fall behind the majority. If this is the case, ask yourselves, “so
what  are we going to do about it?”

• Recognise that the Characteristics of Effective Teaching and Learning which describe the behaviours
children use in order to learn, provide a useful structure to use when reflecting on not just what is
being  learned but on the quality of that process.

HOW MIGHT WE RECOGNISE A LACK OF UNDERSTANDING OF LEARNING AND DEVELOPMENT? •
Planned activities are closed and do not enhance or follow the interests of the children or build on
previous experiences or knowledge.

• The curriculum is narrow

• Observations and assessments show limited or static progress.

WHAT ARE SOME TYPICAL FEATURES THAT SUPPORT LEARNING AND DEVELOPMENT? • Children

will be seen using skills such as experimentation, enquiry, expression and teamwork. • High level of
involvement. Continuous and intense activity where children cannot be distracted away,

where they concentrate, are creative, energetic and persistent throughout the play period. •
Learning through play evolves spontaneously; children are active and driven by intrinsic motivation. •
Children are observed making connections from previous experiences to new ones, building on what
they already know.
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